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Goals and Purpose
The overarching goal of the PEPG system is to provide all students
with effective teachers and principals throughout their public school
experience and improve student learning and growth by:
Ø Serving as a basis for professional development that can improve
instructional effectiveness;
Ø Clarifying expectations and serving as a guide for teachers and
principals as they reflect upon and improve their effectiveness;
Ø Facilitating collaboration by providing a common language to
discuss performance;
Ø Focusing the goals and objectives of our schools and district as
they support, monitor and evaluate their teachers and principals;
Ø Serving as a tool in developing structures of peer support for
teachers and principals; and
Ø Serving as a meaningful measurement of performance of
individual teachers and principals.
The PEPG model encourages shared language about the craft of
teaching and supports collaboration within and across schools,
ultimately fostering improvement in teaching practices and positively
impacting students’ learning.

3

Overview of Summative Rating for Teachers
The AOS 98 Professional Growth and Performance Evaluation Model
combines three distinct measures of effectiveness that are described
below:
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Standards of Professional Practice- Teachers
The Marzano Teacher Evaluation Model based upon the Art and
Science of Teaching Framework is the adopted set of professional
standards for AOS 98 schools to be used by teachers and
administrators. This model is listed as a Maine Department of
Education approved model for professional practice. The entire
model is described in Appendix A.
Domain 1: Classroom Strategies and Behaviors

• Lesson Segments Involving Routine Events
o Communicating Learning Goals and Feedback
o Establishing Rules and Procedures
• Lesson Segments Addressing Content
o Helping Students Interact with New Knowledge
o Helping Students Practice and Deepen New Knowledge
o Helping Students Generate and Test Hypotheses
• Lesson Segments Enacted on the Spot
o Engaging Students
o Recognizing Adherence to Rules and Procedures
o Establishing and Maintaining Effective Relationships with
Students
o Communicating High Expectations for ALL Students
Domain 2: Planning and Preparing

• Planning and Preparing for Lessons and Units
• Planning and Preparing for Use of Resources and Technology
• Planning and Preparing for the Needs of English Language
Learners
• Planning and Preparing for the Needs of Students Receiving
Special Education
• Planning and Preparing for the Needs of Students Who Lack
Support for Schooling.
Domain 4: Collegiality and Professionalism

• Promoting a Positive Environment
• Promoting Exchange of Ideas and Strategies
• Promoting District and School Development
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Standards of Professional Growth- Teachers
Teachers engage in self-reflection and professional goal setting using
the self-assessment tool in iObservation. Teachers select target
elements and identify action steps to accomplish these goals based
upon self-assessment and reflection with building administrator.
These goals are monitored and evaluated using Domain 3 in the
Marzano Framework.
Domain 3: Reflecting on Teaching

• Evaluating Personal Performance
• Developing and Implementing a Professional Growth Plan

Student Learning and Growth- Teachers
Student Learning Objectives (SLOs) are a set of goals that measure
educators’ progress in achieving student growth targets. There are
two required annual Student Learning growth measures. The
requirements and guidance for SLO development are presented in
Appendix B.
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Combining Multiple Measures for Teachers
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Summative Effectiveness Rating Level Descriptions
Highly Effective describes actions and behaviors that consistently reach beyond
the expectations for effective practice.
Many effective teachers reach the highly effective level occasionally or in some
elements of their practice, and a few are able to autonomously sustain a highly
effective status, providing a model for excellence and advancement for teachers
whose performance is already effective.
Effective describes the expected actions and behaviors associated with
accomplished teaching, characterized by a diverse set of strategies expertly
implemented to reach all students; a clear ability to collaborate and communicate
successfully; and consistently satisfactory impact on student learning and growth.
Teachers whose practice is effective are able to self-direct their continued growth
and often serve as leaders in the school community and may be able to provide
support and guidance to peers.
Developing describes actions, behaviors, and outcomes that reflect a limited or
inconsistent repertoire of effective instructional and professional strategies,
characterized by a limited understanding of students, content or pedagogy; a
limited ability to collaborate with peers and communicate appropriately; and/or an
inconsistent or low positive impact on student learning and growth.
Teachers who are working to expand their skills and knowledge of the teaching
craft benefit from the close monitoring and support of administrators and

accomplished peers who can facilitate growth.
Ineffective describes actions, behaviors and outcomes that are seldom effective,
characterized by a lack of understating of students, content, or pedagogy; an
inability to collaborate with peers and communicate appropriately; and a
consistently low or negligible positive impact on student learning and growth.
Individuals who struggle overall with the basic competencies of the profession
require close supervision and direction on an accelerated improvement plan.

Professional Growth/Improvement Plans
Highly Effective……………. Self-directed, three-year Growth Plan
Effective……………………. Self-directed, three-year Growth Plan
Developing……..………….. Monitored, two-year Growth Plan
Ineffective………………….. Directed, sixty-day to one-year
Improvement Plan

8

Professional Growth/Improvement Plan Evidence
This process occurs throughout a teacher’s professional growth plan,
whether it be a one year, two-year or three-year cycle. The focus of
this process is learning about the many facets of a teacher’s practice,
sharing insights and feedback based on evidence and collaborating in
planning next steps for professional growth. This step is supported by
the Points of Contact framework (Next Page).
The Points of Contact Framework—The system of observation,
review of evidence and feedback in the PEPG model is predicated on
the idea that students and teachers thrive and grow in a culture
characterized by open doors, professional conversations and critical
review of practice. The Points of Contact framework allows for a
variety of teacher-selected and evaluator-selected interactions to
provide multiple contexts for review and feedback by peers and
evaluators and supply ample evidence for the evaluation of
performance. Importantly, the activities associated with Points of
Contact, such as preparing for an observation or review of artifacts,
can raise a teacher’s awareness to the particulars of his or her
practice and in turn foster a habit of reflection and adjustment.
Procedure—As part of a teacher’s Professional Growth Plan, both
the teacher and the evaluator select a minimum number of points of
contact from the Points of Contact Menu (see Figure 7). Points of
contact include both peers and evaluators. Points of contact allow for
flexibility and choice in the sources of evidence collected, however in
a teacher’s summative year, a formal conference cycle is required as
a point of contact.
Quality Assurances—All points of contact must be:
• Person-to-person—Every point of contact for summative or
formative use must include a two-way conversation during
which evidence collected and feedback on teacher practice and
student growth is shared and discussed. Conversations may be
formal and lengthy, or informal and concise. When appropriate,
conversations may be conducted electronically. Conversations
must take place in a reasonable period of time following the
point of contact;
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• Documented—Every point of contact must be documented
using a Points of Contact Documentation Form. The
documentation may be as detailed or as concise as required to
reasonably reflect evidence collected and feedback on teacher
practice and student impact and to summarize the face-to-face
conversation. Documentation is h responsibility o the teacher;
and
• Evidence based—Evidence and feedback collected should
inform a teacher’s ongoing implementation of his or her plan and
be grounded in a teacher’s individual growth plan and the Core
Propositions. Documentation should be directly tied to the
practice standards and/or student learning and growth.
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Points of Contact Framework
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Points of Contact Descriptions
Point of Contact
Activity (Types)

Description

Formal Observation

A consecutive process consisting
of a face-to-face planning
conference, an extended
classroom observation and faceto face post-lesson conference.

Extended
Classroom
Observation

Series of Informal
Classroom
Observations

A classroom observation that:
• May be announced or
unannounced
• Covers a full lesson
(minimum of 40-45
minutes)
• May span more than 1
period of instruction
• Results in evidence
collection and feedback
in numerous areas of
teacher practice
• Includes a postobservation two-way
conversation, face-toface or electronic
A series of 3-5 classroom or
professional observations that:
• May be announced or
unannounced
• May not cover a full
lesson (10-20 minutes)
• Result in evidence
collection and feedback
in 1-2 areas of
• teacher practice (often
defined by the
teacher’s Individual
• Growth and
Development Plan) and
their impacts on
• student learning and
engagement
• Includes one postobservation face-to-face
conversation.

Supporting
Documentation
Examples
•
•
•
•
•
•
•

Point of Contact
Documentation Form
Pre-Observation Form
Observation Notes
Post-Observation Form
Lesson Description
Point of Contact
Documentation Form
Observation Notes

If Announced/Planned
• Pre-Observation Form
• Observation Notes
• Post-Observation Form
• Lesson Description

•
•

Point of Contact
Documentation Form
Observation Notes
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Point of Contact
Activity (Types)
Curriculum Review

Review of Student
Data

Description

Supporting
Documentation
Examples

A review of teacher’s curriculum,
unit plans and/or lesson plans and
conversation about curriculum
writing or revision, student
outcomes and assessments,
instructional materials, etc.
A review of student assessment
results, student learning target
results and conversations about
the implications for practice

•
•

Point of Contact
Documentation Form
Lesson Description
Template

•

Point of Contact
Documentation Form

•

SLO Template

Student Learning and Growth Measures
Student Learning and Growth (SLO) measures are a significant factor
in the determination of the summative effectiveness rating of teachers
and administrators.
For Teachers
• Two SLO are required each year. These SLOs are to be
curriculum based, teacher developed, administrator approved
and include:
o Teacher of Record and Instructional Cohort
o Curriculum Standards addressed
o Growth Targets
o Pre and Post Assessment Information
o Key Instructional Strategies to be used
• For Teachers in ELA and Mathematics, one SLO must be
based upon Standardized State Wide Testing Data (MEA)
o This SLO will be weighted 1% while the curriculum-based
SLO will be weighted 99%.
o Otherwise the same requirements listed above should be
included in the SLO.
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Determining “Teacher of Record”
All students present for 80% of the instructional time during the
student learning and growth period for a class/course will be included
in that teacher’s cohort.

Scoring SLOs
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Overview of Summative Rating for Principals

Factors in Principal Summative Rating
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Summative Overview: Combining Multiple Measures
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Employment Consequences Voted on by PEPG
Committee
Assigning an Evaluation Rating, Summative Descriptors
Each building administrator annually receives a summative rating of one of
4 levels:
1.

Highly Effective

2.

Effective

3.

Partially Effective

4.

Ineffective

Highly Effective ratings are reserved for performance that significantly
exceeds proficiency and could serve as a model for leaders district-wide or
even statewide. Not all building administrators are expected to
demonstrate Highly Effective performance on multiple practice indicators
and/ or student outcome targets.

Effective ratings represent fully satisfactory performance. It is the rigorous
standard expected for most experienced building administrators and the
goal for new building administrators or building administrators performing
at the Partially Effective level. Effective building administrators
demonstrate acceptable leadership practice and meet or make progress on
all student outcome targets.

Partially Effective ratings mean that performance is meeting proficiency in
some components but not others. Domains resulting in a Partially Effective
rating are in need of focused growth plan in order to demonstrate
proficiency. Improvement is necessary and expected.

Ineffective ratings indicate performance that is unacceptably low on one or
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more Domains and makes little or no progress on most student outcome
targets. Ratings of Ineffective are always cause for concern.
Employment Outcomes Based on Level of Performance from Proficiency
Standards (Highly Effective, Effective, Partially Effective, Ineffective) and
the Process for Identifying Professional Development
“Highly Effective” or “Effective”
An Administrator performing at the “Highly Effective” or “Effective” level of
performance on their summative rating by the Superintendent or Designee
will continue to be evaluated annually using this tool and will complete a
Professional Growth Plan with their evaluator aligned with the following
year’s goals.
An Administrator whose evaluation ratings are in the “Highly Effective” or
“Effective” range on their summative rating will self-select areas for their
professional development focus for the upcoming school year. The
professional development activities will either hone an area of strength
(e.g. becoming an expert in Proficiency Based assessment) or explore an
area outside one of the domains (e.g. technology).
“Partially Effective”
Monitored – one-year growth plan.
An Administrator who receives a “Partially Effective” rating will continue to
be evaluated annually using this tool and will create a monitored
Professional Improvement Plan with focused goal(s) to address domains
that are in need of improvement. Regular meeting times will be identified
in the Professional Improvement Plan to discuss and monitor progress in
growth areas.
An Administrator who receives a “Partially Effective” rating on their
summative rating in two consecutive school years will develop, together
with the evaluator, an Intensive Support Plan. The Intensive Support Plan
will, at minimum, identify the standards to be improved immediately, the
goals to be accomplished, the activities that must be undertaken to
improve, identify the standards in need of improvement, goals and
activities that will lead to improvement, supportive resources, and the

18

timeline for improving performance to the Effective level. An administrator
on an Intensive Support Plan who does not score Effective shall be
considered for immediate release from district employment, unless
otherwise specified by district policy or agreements.
“Ineffective”
An administrator may also be considered for dismissal if he or she receives
an “Ineffective” rating in any given year provided there is sufficient
evidence to warrant dismissal. District policies and procedures apply in
these matters.
Directed – up to one (fiscal; July 1 – June 30) year growth plan at the
discretion of the superintendent or designee.
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APPENDIX A: SLO Development GUIDE
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The SLO Cycle
Developing
the SLO

Scoring the
SLO

Approving
the SLO

Monitoring
Progress

The SLO cycle consists of four steps:
1. Developing the SLO. The teacher collaborates with colleagues and
administrators to create an SLO.
2. Approving the SLO. A district-designated administrator or administrator team
reviews the SLO to ensure that the SLO meets minimum criteria in terms of
appropriateness, rigor, and completeness.
3. Monitoring Progress. The teacher delivers high-quality instruction and monitors
student progress throughout the course. As needed, the teacher adjusts his or
her approach to ensure that all students are making progress. This step may
include a formal or informal midcourse conversation between the teacher and
administrator to discuss progress thus far.
4. Scoring the SLO. The teacher meets with a district-designated administrator or
administrator team at the end of the year to review data and determine whether
students met their growth targets. The teacher and administrator use the SLO
results to inform professional development and SLO development for the next
year. The administrator or administrator team assigns an SLO score.
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Timelines and Important Deadlines
For Yearlong Courses

September/
October

• Develop and submit the SLO.

November

• Revise and resubmit the SLO, if needed.

February

• Meet to discuss student progress to date.
(Optional)

May
May/June

• Submit list of students eligible for exemption.
• Administer the postassessment.
• Prepare for SLO scoring meeting.
• Meet with the evaluator for SLO scoring.

SLO Deadlines:
Yearlong Courses
October 31—All yearlong SLOs must be submitted for review and approval.
r

r 15—Last day to receive administrator approval of revised SLO.

November 15—All yearlong SLOs must be approved.
June —SLO scores are due.
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For First-Semester Courses

September/
October

• Develop and submit the SLO.
• Revise and resubmit the SLO, if
needed.

SLO Deadlines:
First Semester
October 15—Last day to submit
your SLO.

November

December/
January

• Meet to discuss student progress
to date. (Optional)

• Submit list of students eligible for
exemption.
• Administer the postassessment.
• Meet with the administrator for
scoring.

October 31—All SLOs must be
approved.
November 15—Last day to
receive administrator approval
of revised SLO.
January 31—SLO scores due.

For Second-Semester Courses

January/
February

March

May

• Develop and submit the SLO.
• Revise and resubmit the SLO, if
needed.

• Meet to discuss student progress to
date. (Optional)

• Submit list of students eligible for
exemption.
• Administer the postassessment.
• Prepare for SLO scoring meeting.

SLO Deadlines:
Second Semester
February 1—Last day to
submit your SLO.
February 15—All SLOs must
be approved.
rch 15—Last day to
receive administrator approval
of revised SLO.
June —SLO scores due.

May/June

• Meet with the administrator for
scoring.
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Roles and Responsibilities for Teachers and
Administrators
Teacher Responsibilities

Step 1:
Developing
the SLO

Step 2:
Approving
the SLO

Step 3:
Monitoring
progress

Step 4:
Scoring the
SLO

• Gather multiple sources of data
• Identify student strengths and
weaknesses
• Complete the SLO template
•

• Submit SLO for approval
• Revise and resubmit, if needed

• Monitor student progress
• Collect data
• Actively participate in mid-course
conversation about student
learning (optional)
• Revise SLO and seek approval, if
necessary

• Administer summative
assessment
• Gather evidence of growth
• Calculate the percentage of
students who met their growth
targets
• Actively participate in

Administrator
Responsibilities

Deadlines*

• Assist teachers in collecting
data, analyzing it, and
identifying student strengths
and needs
• Ensure teachers are writing
SLOs in a timely manner

• Review and approve SLOs
• Provide constructive feedback
on SLOs in a timely manner,
as needed

Submit by
DATE
Approve by
DATE

• Schedule and facilitate midcourse discussion of student
progress
• Review and approve revised
SLOs, if needed

• Schedule and facilitate
scoring conversation
• Review SLO results and
determine SLO score
• Integrate SLO score with
other TEPG scores

Complete
scoring by
DATE

• Submit final SLO scores
to
s r

*Deadlines listed in this diagram are for yearlong SLOs. Teachers writing secondsemester SLOs will need to adhere to the deadlines listed in the Timelines and
Important Deadlines section.
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Appendix A. Student Learning Objective Template
Date: _________________________
Teacher Name: ________________________________ Position: ______________________
Subject/Grade/Course Number: ____________________ Interval of Instruction: ___________

Needs Assessment and Student Population
What do you know from the data about your students’ needs and strengths? How does this SLO address
a need for included students?

Content Standards
What standards and content will you target in your SLO? How do these standards and content capture
the essential areas of learning that align to national and/or state standards? How do these standards
capture both process and content standards?

Summative Assessment
What assessment will you use to capture student growth? What modifications and accommodations will
you provide to students with IEPs, 504 plans, or ELL status?

Growth Targets
What growth do you expect your students to demonstrate by the end of the interval of instruction?
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Appendix A. SLO Approval Checklist
Meets Expectations
General

Includes all students in the identified course (2013–14).
Includes only students on the teacher’s roster in the student population
(2013–14).

Interval of
Instruction

Includes the number of instructional days between the preassessment
and postassessment.

Needs
Assessment
and Student
Population

Identifies available data used to determine areas of strength and need.

Content
Standards

Aligns to national and/or state standards.

Includes analysis of available data for areas of strength and need by
subject area, student growth, concepts, skills, and behaviors.
Demonstrates evidence of collaboration during data analysis, when
possible.
Addresses essential learning in an area of need.
Includes both process and content standards.
Are broad enough to represent learning over the course of an interval of
instruction.
Are focused enough to be measured using an appropriate assessment.

Summative
Assessment

Aligns with identified content and process standards.
Provides all students with an opportunity to demonstrate growth.
Meets all identified guidelines.
Is accompanied by a high-quality rubric, if it is a performance- or rubricbased assessment.

Growth
Targets

Use baseline or pretest data to determine appropriate growth.
Follow state or district guidelines, if applicable.
Are rigorous, attainable, and developmentally appropriate.
Expect all students to demonstrate growth.

Instructional
Strategies

Describe teacher’s approach to instruction that will help students reach
their targets.

Progress
Monitoring
Plan

Identifies ways the teacher will monitor student progress.
Explains how the teacher will use data to inform instruction.

26

Appendix A. Sample Formats for Growth Targets
When setting growth targets, teachers use baseline and pretest data to set
developmentally appropriate expectations for students on the summative assessment.
Teachers should follow state and district guidelines to ensure that SLO growth targets
are rigorous, attainable, and developmentally appropriate. Growth targets should be
informed by the teacher’s knowledge of students, content, and assessment. All
students, regardless of their preassessment score, should be expected to demonstrate
significant and appropriate growth.
Student growth targets may be formatted in a variety of ways. The following are sample
formats, but not the only formats, for growth targets. All examples listed below have
benefits and limitations. Please review your student data closely and select a format
with care.
Growth Target Format 1: Expected Growth in Points
All students will increase their preassessment score by 18 points on the postassessment.
Potential Strengths of This Format
•

Clear, uniform expectations for all
students.

•

Each student’s growth target will be
based on his or her preassessment
score. For example, a student
scoring 50 on the preassessment
would be expected to increase his or
her score to 68; another student
scoring a 62 would be expected to
increase his or her score to 80.

Limitations or Considerations to This Format
•

Assumes that it is developmentally
appropriate to expect all students to
demonstrate the same amount of
growth.
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Growth Target Format 2: Differentiated Growth in Points
Baseline Score (out of 100)

Growth Target

35–50

Increase baseline score by 20 points

51–70

Increase baseline score by 18 points

71–82

Increase baseline score by 16 points

Strengths of This Format

Limitations or Considerations to This Format

•

Tiered targets enable teachers to
differentiate expectations for students
based on what is developmentally
appropriate.

•

Each student’s growth target will be
based on his or her preassessment
score. For example, a student
scoring 50 on the preassessment
would be expected to increase his or
her score to 68; another student
scoring a 62 would be expected to
increase his or her score to 80.

•

Assumes that it is developmentally
appropriate to expect all students to
demonstrate the same amount of
growth.
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Growth Target Format : Individual Targets
Student Number

Baseline Score (out of 100)

Growth Target Score (out of 100)

1234

50

75

5678

25

50

9012

25

55

3456

34

54

7899

60

85

Strengths of This Format
•

This format articulates a specific
growth target for each student.

•

This format enables teachers to
adjust targets for individual students
based on what they know about the
individual student.

Limitations or Considerations to This Format
•

Growth targets are not the same across
students. To ensure that teachers are
not “cherry-picking” students, it may be
important to require teachers to include
reasons why expectations for two
students with the same preassessment
score are different.
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Growth Target Format : Formula
All students will increase their scores by one half the difference between 100 and the
preassessment score. For example, a student who scored 50 on the preassessment
would be expected to score a 75 on the postassessment.
Strengths of This Format
•

If assessments are formatted and
scaled differently across teachers, a
uniform approach like a formula may
not be appropriate.

Limitations or Considerations to This Format
•

Assumes students who begin with
more knowledge and skill will
demonstrate less growth in their
score than their peers.
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APPENDIX B: Scored Examples of SLO Models
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Student Learning & Growth Measurement

SLO Model

Teacher gives pre-assessment and records student scores.
Teacher selects Growth Target Format 1 and teacher decides that
all students will increase their baseline score by 20 points (or 1 point)
Traditional & Standard Based
Baseline/Trend data

Growth Target

Student A

48/2

68/3

Student B

53/2.5

73/3.5

Student C

32/1.5

52/2.5

Student D

34/1.5

54/2.5

Student E

37/1.5

57/2.5

Student F

22/1

42/2

Student G

34/1.5

54/2.5

Student H

46/2

66/3

Student I

22/1

42/2

Student J

15/1

35/2

Student K

34/1.5

54/2.5

Student L

40/1.5

60/2.5

Student M

46/2

66/3

Student N

68/2.5

88/3.5

Student O

20/1

40/2

--------------------------------------------------------------------------Average score:

36.7/1.6

(Baseline)

Teacher meets with building administrator to share SLO Development Form and get SLO approval
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Student Learning & Growth Measurement

SLO Model

Teacher gives post-assessment and records student scores. Meets with building administrator after
assessment is given and scores are recorded to present data.
Traditional/Standard Based
Growth Target

Post-assessment score

Student A

68/3

66/2.5

Student B

73/3.5

92/3.5

Student C

52/2.5

72/3

Student D

54/2.5

76/3

Student E

57/2.5

74/3

Student F

42/2

40/1.5

Student G

54/2.5

72/3

Student H

66/3

86/3

Student I

42/2

64/2

Student J

35/2

60/2

Student K

54/2.5

53/2

Student L

60/2.5

82/3

Student M

66/3

92/3.5

Student N

88/3.5

86/3

Student O

40/2

62/2

--------------------------------------------------------------------------Students meeting growth target:

11/15 (73%)

=

Moderate impact on student learning
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Student Learning & Growth Measurement

SLO Model

Teacher gives pre-assessment and records student scores.
Teacher selects Growth Target Format 2 and teacher decides that
students with baseline data scores of 0-35 (0-1) will improve by 30 points (or 2 points)
students with baseline data scores of 36-65 (1.6-2.5) will improve by 20 points (or 1 point)
students with baseline data scores of 66-85 (2.6-3.5) will improve by 15 points (or .5 points)
Traditional & Standard Based
Baseline/Trend data

Growth Target

Student A

48/2

68/3

Student B

53/2.5

73/3.5

Student C

32/1

62/3

Student D

34/1

64/3

Student E

37/1

67/3

Student F

22/1

52/3

Student G

34/1

64/3

Student H

46/2

66/3

Student I

22/1

52/3

Student J

15/1

45/3

Student K

34/1

64/3

Student L

40/1

60/2

Student M

46/2

66/3

Student N

68/2.5

88/3.5

Student O

20/1

50/3

--------------------------------------------------------------------------Average score:

36.7/1.6

(Baseline)

Teacher meets with building administrator to share SLO Development Form and get SLO approval
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Student Learning & Growth Measurement

SLO Model

Teacher gives post-assessment and records student scores. Meets with building administrator after
assessment is given and scores are recorded to present data.
Traditional/Standard Based
Growth Target

Post-assessment score

Student A

68/3

66/2.5

Student B

73/3.5

92/3.5

Student C

62/3

72/3

Student D

64/3

76/3

Student E

67/3

74/3

Student F

52/3

40/1.5

Student G

64/3

72/3

Student H

66/3

86/3

Student I

52/3

64/3

Student J

45/3

60/3

Student K

64/3

53/2

Student L

60/2

82/3

Student M

66/3

92/3.5

Student N

88/3.5

86/3

Student O

50/3

62/3

--------------------------------------------------------------------------Students meeting growth target:

11/15 (73%)

=

Moderate impact on student learning
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Student Learning & Growth Measurement

SLO Model

Teacher gives pre-assessment and records student scores.
Teacher selects Growth Target Format 3 and teacher sets
individual targets for each individual student
Traditional & Standard Based
Baseline/Trend data

Growth Target

Student A

48/2

70/3

Student B

53/2.5

75/3

Student C

32/1.5

60/3

Student D

34/1.5

65/3

Student E

37/1.5

68/3

Student F

22/1

65/3

Student G

34/1.5

68/3

Student H

46/2

75/3

Student I

22/1

65/3

Student J

15/1

65/3

Student K

34/1.5

70/3

Student L

40/1.5

75/3

Student M

46/2

85/3

Student N

68/2.5

90/3.5

Student O

20/1

65/3

--------------------------------------------------------------------------Average score:

36.7/1.6

(Baseline)

Teacher meets with building administrator to share SLO Development Form and get SLO approval
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Student Learning & Growth Measurement

SLO Model

Teacher gives post-assessment and records student scores. Meets with building administrator after
assessment is given and scores are recorded to present data.
Traditional/Standard Based
Growth Target

Post-assessment score

Student A

70/3

66/2.5

Student B

75/3

92/3.5

Student C

60/3

72/3

Student D

65/3

76/3

Student E

68/3

74/3

Student F

65/3

40/1.5

Student G

68/3

72/3

Student H

75/3

86/3

Student I

65/3

64/2

Student J

65/3

60/2

Student K

70/3

53/2

Student L

75/3

82/3

Student M

85/3

92/3.5

Student N

90/3.5

86/3

Student O

65/3

62/2

--------------------------------------------------------------------------Students meeting growth target:

8/15 (53%)

=

Low impact on student learning
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Student Learning & Growth Measurement

SLO Model

Teacher gives pre-assessment and records student scores.
Teacher selects Growth Target Format 4 and as it is a formula (one half the difference of
100, or 4, and the student baseline score), and each student is assigned a growth target based on that
Traditional & Standard Based
Baseline/Trend data

Growth Target

Student A

48/2

74/3

Student B

53/2.5

76.5/3.25

Student C

32/1.5

66/2.75

Student D

34/1.5

67/2.75

Student E

37/1.5

68.5/2.75

Student F

22/1

61/2.5

Student G

34/1.5

67/2.75

Student H

46/2

73/3

Student I

22/1

61/2.5

Student J

15/1

57.5/2.5

Student K

34/1.5

67/2.75

Student L

40/1.5

70/2.75

Student M

46/2

73/3

Student N

68/2.5

84/3.25

Student O

20/1

60/2.5

--------------------------------------------------------------------------Average score:

36.7/1.6

(Baseline)

Teacher meets with building administrator to share SLO Development Form and get SLO approval
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Student Learning & Growth Measurement

SLO Model

Teacher gives post-assessment and records student scores. Meets with building administrator after
assessment is given and scores are recorded to present data.
Traditional/Standard Based
Growth Target

Post-assessment score

Student A

74/3

66/2.5

Student B

76.5/3.25

92/3.5

Student C

66/2.75

72/3

Student D

67/2.75

76/3

Student E

68.5/2.75

74/3

Student F

61/2.5

40/1.5

Student G

67/2.75

72/3

Student H

73/3

86/3

Student I

61/2.5

64/2.5

Student J

57.5/2.5

60/2.5

Student K

67/2.75

53/2

Student L

70/2.75

82/3

Student M

73/3

92/3.5

Student N

84/3.25

86/3.25

Student O

60/2.5

62/2.5

--------------------------------------------------------------------------Students meeting growth target:

12/15 (80%)

=

Moderate impact on student learning
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Student Learning Objectives Development Guide
Grade:

Teacher:

Content Area:

School Year:

Component

Guiding Question(s)

Baseline/Trend Data

What data were reviewed to
assist in establishing the
student learning objective?

Student Cohort

Who is included in this
student learning goal/
objective? Why is this
target group/class
selected?

Standards and Learning Content

Which standards are
connected to the learning
content?

*Attach Atlas Unit if applicable*
*Domain II Connection*

Student Learning Objective
Statement

What is the expectation for
student growth and
development?

Indicators of Academic Growth
&
Growth Targets

How will you measure
progress toward your
student learning goal/
objective?

Descriptors

What targets will you
establish to demonstrate
attainment of your student
learning goal/objective?
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Student Learning Objectives Development Guide
Instructional Strategies

Is this SLO approved?

What methods will you use
to accomplish this student
learning goal/objective?
How will progress be
monitored? What
professional learning/
supports do you need to
achieve this student
learning goal/objective?

[ ] Yes

[ ] No

Teacher Signature: ________________________________

Date: _________

Administrator Signature: ____________________________

Date: _________

41

APPENDIX C: Educator Involvement in Developing,
Implementing, and Reviewing PEPG System
Development of System
The AOS 98 PEPG system was developed by the Founding members
team. Their decisions on all components of the system were reached
by consensus and recorded in the AOS 98 ATLAS program. As can
be seen in the list of Founding members, the requirement for
teachers to make up a 2/3 representation on the committee was met.
Training
On going Training:
2014-2015
August 15

Domain 1 Training—Initial Committee,
Teacher Leaders, Admin Team, voluntary
staff.

August 27

iObservation Training, All staff

December 12
Leaders

IRR Training #1 Admin Team, Teacher

January 22

SLO Train the Trainers training

January 23

IRR Training #2 Admin Team, Teacher
Leaders

March 13

Domain One training, all staff

March 16

IRR Training # 3—Admin Team, Teacher
Leaders

March 25

SLO Training: Admin Team

March 27

SLO Train the Trainers workshop

May 7

SLO Train the Trainers: SLO presentations

May 20

SLO Training: Admin Team

June 3

SLO Train the Trainers: SLO presentations

2015-2016
August 25

Domain 2, 3, 4 Training: All Staff

September 9

SLO Trainers Meeting

September 15

iObservation Training: New Staff

October 2& 3

School Leadership Conference

September-November iAcademy Training for Domains 1-4 New
Staff
September 23

SLO Staff training

Evaluator Training
A. Evaluators must complete training in the following:
Ø Conducting pre-observation and post-observation
conferences;
Ø Observing and evaluating the professional practice of
teachers; and

Ø Developing and guiding professional growth plans.

B. The training in observing and evaluating professional
practice of teachers will include the following:
Ø Training in evaluating performance based on evidence, and
without bias;
Ø Adequate time for evaluators to practice and become familiar
with the T-PEPG Model;
Ø Opportunity for evaluators to work collaboratively;
Ø Ongoing SLO Review with all administrators
Ø Training in assessing evidence of performance not directly
observed in classroom observations and in incorporating that
evidence into a summative evaluation;
Ø Fidelity training
Ø Training designed to ensure a high level of inter-rater
reliability and agreement. To continue to serve as a trained
evaluator, an evaluator must maintain an identified minimum
level of inter-rater reliability and agreement by participating
in training or recalibration at intervals specified in the TPEPG model.

Teacher Training
As part of implementing the T-PEPG system, a school administrative
unit must provide training to each teacher who is evaluated under the
system, in the following areas:
Ø The structure of the system, including the multiple measures
of educator effectiveness and the evaluation cycle;
Ø The names and roles of administrators and others whose
decisions impact the educator’s rating;
Ø The process for participation in professional development
opportunities to assist the teacher in meeting professional
practice standards used in the system;
Ø The results and consequences of receiving each type of
summative effectiveness rating; and
Ø Other aspects of the system necessary to enable the
educator to participate fully in the evaluation and
professional growth aspects of the system.

New Teacher Training
•

Administrator provides PE/PG Handbook and reviews components
of the evaluation process.

•

Training will be provided and include a schedule for completing all
components and resources available to assist in teacher
understanding of the evaluation process including but not limited to
teacher online courses, Wednesday early release training, and
iObservation Academy.

Implementation, review and refinement of system; Steering
Committee
The Steering Committee is responsible for establishing or changing
the components of the PEPG system from 2015-2016 forward.
Membership is voted on annually from a list of volunteers from across
the district.
Peer Review and Collaboration
AOS 98’s PEPG system includes a peer review component and
opportunities for educators to share, learn and continually improve
their practice.
Peer review includes, but is not limited to, observation of peers,
review of portfolios and other evidence offered to demonstrate an
educator’s performance, and review of professional improvement
plans. Peer review is for formative evaluation purposes only.
Educator opportunities for sharing, learning and continually improving
practice include, but are not limited to, providing opportunities for
mentoring and coaching, involvement in professional learning
communities, and targeted professional development.
Review Process
In most cases the component ratings generate a clear summative
rating. When a significant disparity exists between the professional
practice/growth rating and the impact on student learning and growth
rating an evaluator does not assign a summative rating until a review
is conducted and the disparity resolved. The review must include but
is not limited to an investigation and consideration of all evidence
related to:

Ø The accuracy of the scoring process;
Ø The accuracy of the evaluator's judgments;
Ø The appropriateness of the assessments used to
measure student growth;
Ø The students included in the calculation of the student
growth measure; and
Ø The appropriateness of the student growth target.
If the reason for the disparity is not readily apparent and easily
resolved, the teacher continues on the current growth plan and a
second evaluator is brought in to confer and calibrate with the original
evaluator. After completing this step, if there is still no resolution, the
evaluator will make a final determination of the professional’s
summative rating.

