
 

12:30 – 3:00 p.m. Nov. 4, 2015 Proficiency Leadership Team 

GOALS: 

● Close review of content area performance indicator language that supports each graduation standard (most departments). 
● Generate descriptions of student knowledge and skills that accompany each performance indicator 
● Define proficiency (“a 3”) for performance indicators, using the protocol provided. Define 1, 2, and 4 levels of proficiency, time permitting. 
● Identify or tune one or more assessments intended to align with one or more performance indicators. 
● Identify next steps for your department. 

 
Agenda 

1. AGREE ON ROLES: Facilitator, timekeeper, note-taker 
2. REVIEW YOUR MATERIALS: 

● Select one Content-area graduation standard and performance indicator for today’s team 
● Proficiency-Based Learning Simplified graphic 
● Cognitive taxonomies (e.g., Revised Bloom’s Taxonomy, Marzano’s New Taxonomy, or Webb’s Depth of Knowledge) 
● Design Chart for Scoring Criteria 

       3. Review where the work that has already been done and determine where you are in the PROCESS-step 2, step 3, or step 4? The goal is that all 
departments are finished with step 4 by the fall.  
PROCESS: 

1. Project (and share via Drive) a table with three columns for the first Performance Indicator. (see below) 

2. Unpack your first performance indicator by creating two lists. Discuss the Performance Indicator carefully, making entries in each list: 
a. “I can….” statements that describe the skills students will need to demonstrate for proficiency on this performance indicator. 
b. “I need to know” statements that describe the concepts, facts, vocabulary, and other content knowledge to effectively apply the skills 

Sample: GRADUATION STANDARD: 9th-12th Reading Comprehension 

Performance Indicator I can... Need to Know 

D. Determine or clarify the meaning of 
words and phrases as they are used in the 
text, including figurative, connotative, and 
technical meanings; analyze the impact of 
specific word and phrase choices on 
meaning and tone (4, Language 4,5). 

● I can figure out precisely what an author means by 
the word choices in a text. 

● I can tell the difference between when an author 
intends a word to be understood literally and when 
an author is using a word as part of a figure of 
speech 

● I can analyze how the author’s word choices affect 
his or her meaning or tone. 

● parts of speech 
● sentence structure 
● context clues, parallel text, footnotes 
● the tools of figurative language (similes, 

metaphors, personification) 
● vocabulary: connotation/denotation, figurative 
● tone 

 



 

3.  Map each of the “I Can” statements to courses or learning experiences where students have a chance to be assessed. Are there any gaps or 
unintended duplications? Would all students encounter this PI in the courses you require, including those who might choose Bath Voc or other 
learning opportunities? Make a note of any to-do work your team might take on in future work sessions. 

4.            Define Scoring Criteria 

● Copy the text that you have written in the “I can” column and paste it into the “meets” column of your rubric.  
● Draft “Exceeds,” “Partially Meets,” and “Does Not Meet” Language: 

○ Choose the level above or below “Meets”.  Describe what a student can do at this level [using student work if applicable]. 
■ The “Exceeds” should show an upward shift in level of cognitive demand and/or a difference in difficulty of material. 
■ The “Partially Meets” and “Does Not Meet” should show a downward shift in cognitive demand and/or a difference in difficulty of 

material. 
Sample: GRADUATION STANDARD: 9th-12th Reading Comprehension 

Performance Indicator Does Not Meet  the Standard Partially Meets the Standard Meets the Standard Exceeds The Standard 

D. Determine or clarify the 
meaning of words and 
phrases as they are used in 
the text, including figurative, 
connotative, and technical 
meanings; analyze the impact 
of specific word and phrase 
choices on meaning and tone 
(4, Language 4,5). 

●  I can figure out unfamiliar 
words in texts that are below 
the Text Complexity band for 
my grade level. 

● I know some of the vocabulary 
of word choice (‘denotation,’ 
‘connotation,’ ‘and figurative’) 

●  I can identify some important 
words in the text but may not 
yet analyze them correctly. 

●  I  can use some tools (such as 
context clues, parallel text, and 
footnotes)that I can use to 
help me figure out the 
meanings of words in texts at 
the Text Complexity band for 
my grade level. 

● I know the words ‘denotation,’ 
‘connotation,’ ‘and figurative’ 

●  I can identify important words 
in the text but may not yet 
analyze them correctly. 

● I can figure out precisely what 
an author means by the word 
choices in a text. 

● I can tell the difference 
between when an author 
intends a word to be 
understood literally and when 
an author is using a word as 
part of a figure of speech 

● I can analyze how the author’s 
word choices affect his or her 
meaning or tone. 

●   I can figure out unfamiliar 
words in texts that are above 
the Text Complexity band for 
my grade level. 

●  I can distinguish figurative 
language, word relationships, 
and nuances in word 
meanings, even when words 
have similar denotations. 

● I can analyze subtle changes in 
tone or meaning that are 
achieved through word choice. 

 Repeat this process for each Performance Indicator until all performance indicators in a graduation standard have scoring criteria. 

Next Steps to consider:  

● Tune the scoring criteria that you have written using the Design Chart for Scoring Criteria. 
● Align or develop assessments aligned with performance indicators. 
● Use the scoring criteria to evaluate student work, and to give the wording of your scoring criteria a reality check. 


