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APPenDiX A: the QPA framework  
and Self-Assessment 
The	Quality	Performance	Assessment	(QPA)	Framework	guides	teachers	and	
administrators	on	how	to	design	and	implement	performance	assessment	systems	
with	technical	quality.	The	QPA	approach	focuses	on	performance	assessment	
because	performance	assessment	allows	us	to	see	whether	students	are	able	to	apply	
their	knowledge	and	skills.	The	QPA	Framework	addresses	three	factors	of	success	
for	developing	and	sustaining	performance	assessment	systems:	(1)	the	technical	
quality	of	the	assessments;	(2)	a	robust	professional	development	model	to	train	
district	and	school	educators;	and	(3)	leadership	support	(Tung	&	Stazesky,	2010).		

The	QPA	Framework	elements	include	both	the	content	and	process	for	designing	 
and	evaluating	performance	assessments.	The	set	of	processes	described	in	the	
framework	is	designed	for	development	over	time	and	is	cyclical	in	nature.	Many	
aspects	of	the	QPA	Framework	can	be	integrated	into	an	existing	student	assess-
ment	system	without	a	comprehensive	overhaul.	The	graphic	illustrates	how	the	
elements	form	a	cycle	of	teaching	and	learning,	with	student	learning	at	the	center.	

QpA deFiniTiOn OF perFOrMAnCe ASSeSSMenT:

Performance assessments are multistep assignments with clear criteria,  

expectations, and processes that measure how well a student transfers  

knowledge and applies complex skills to create or refine an original product.  
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The	idea	of	using	a	triangle	to	arrange	the	criteria	for	technical	quality	was	inspired	by	the	three	vertices	of	the	National	
Research	Council	Assessment	Triangle,	which	connects	Cognition,	Observation,	and	Interpretation	(National	Research	
Council,	2001).
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Student learning,	at	the	center	of	the	framework	graphic,	is	the	goal	of	this	 
iterative	cycle.	QPA	focuses	on	meaningful,	student-centered	learning,	incorporat-
ing	complex	skills	and	content	that	are	
transferable	to	new	situations.	Learning	is	
assessed	in	multiple	modes	and	engages	
students	through	opportunities	for	owner-
ship	and	decision	making	in	real-world	
situations.	The	learning	process	supports	
college	and	career	readiness	by	embedding	
21st	century	skills.

The	three	elements	at	the	vertices	of	the	
triangle	combine	to	create	performance	
assessments	with	technical	quality.		As	
assessment-literate	practitioners	cycle	
through	the	framework,	assessments	
become	aligned	to	standards,	reflect	high-
level,	instruction	in	the	classroom,	and	
produce	meaningful	evidence	of	student	
learning	resulting	in	the	following	aspects	
of	technical	quality:	

•	 Validity	ensures	that	learning	assessments	are	clearly	aligned	to	standards	
and	that	they	measure	student	performance	on	the	intended	standards.

•	 Reliable	refers	to	inter-rater	reliability,	where	a	group	of	teachers	(or	scor-
ers)	come	to	an	agreement	on	how	to	interpret	a	rating	and	corresponding	
performance	descriptors	and	score	student	work	consistently.	

•	 Free of bias	means	the	assessment	does	not	disadvantage	the	performance	 
of	certain	groups	of	students.	

•	 Sufficiency	describes	a	combination	of	related,	validated	assessments	 
that	provide	enough	assessment	evidence	to	accurately	infer	the	level	of	 
proficiency	of	a	student	on	a	standard.	

Quality aligned instruction	means	instruction	and	assessment	practices	are	inter-
woven	and	aligned	to	each	other	and	to	standards.	All	students	need	instruction	
that	is	accessible	to	their	diverse	learning	strengths	and	needs	based	on	a	common	
vision	for	student	success	articulated	clearly	in	standards	and	practice.	This	set	of	
standards	is	based	on	appropriate	national,	state,	district,	and	school	standards	
that	prepare	students	to	be	college	and	career	ready.	Effective	instructional	practice	
provides	students	with	the	opportunity	to	master	these	standards,	and	aligned	 
assessments	allow	them	to	demonstrate	what	they	know	and	are	able	to	do.	

Students	using	light	board	to	create	visual	for	a	performance	assessment
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Quality task design	begins	with	clarity	about	what	students	at	each	grade	level	
should	know	and	be	able	to	do.	A	common	understanding	among	faculty	about	 
appropriate	content	and	cognitive	complexity	in	the	grades	they	teach	and	in	 
adjacent	grades	guides	the	design	of	prompts	and	scoring	tools.	Documentation	of	
the	assessment	design	and	a	validation	process	build	awareness	of	expectations,	 
allow	appropriate	performance	levels	to	be	set	at	each	grade	level,	and	help	make	
the	assessment	accessible	to	all	students.

Quality data analysis	involves	working	in	teams	to	examine	teacher	and	student	
assessment	work	and	score	data	to	ensure	that	assessments	are	valid,	reliable,	free	of	
bias,	and	provide	sufficient	evidence	of	learning.	Conclusions	from	the	data	analysis	
provide	information	to	practitioners	about	whether	or	not	they	are	in	fact	teaching	
what	is	being	assessed	and	whether	patterns	of	student	demonstration	of	mastery	
are	equitable.		Incorporating	what	they	learn	into	practice	enables	teachers	to	plan	
future	instruction	and	assessment	accordingly.		

Teacher learning in professional communities of practice,	as	represented	in	the	
cycle	of	teacher	learning	in	the	framework	graphic,	occurs	when	teachers	engage	in	
professional	dialogue	about	aligned	instruction,	task	design,	and	analysis	of	student	
work.	Collaboration	creates	a	synergy	and	provides	the	level	of	quality	required	for	
teacher	and	student	learning	through	performance	assessment.	This	process	fosters	
ongoing	conversations	focused	on	expectations,		requirements	for	proficiency,	and	
practices	teachers		must	implement		to	assist	all	students	to	demonstrate	mastery.		
As	it	deepens	professional	knowledge	and	skills,	this	collaborative	work	requires	a	
cultural	shift	that	takes	time	and	trust.	Over	time,	teachers	speak	openly	about	their	
formerly	private	practice	and	reap	the	rewards	of	sharing	their	own	teaching	and	
their	students’	learning.

Leadership and policy support	are	represented	by	the	outer	circle	of	the	 
framework.	Support	from	teachers,	families,	community	members,	and	school	
district	officials	is	essential	for	successful	adoption	of	performance	assessments.	
The	more	all	stakeholders	participate	in	building	the	foundation	of	a	QPA	system,	
the	more	school	leaders	will	be	able	to	draw	upon	this	base	of	support	in	the	future.	
The	need	for	such	support	makes	it	especially	important	to	field	test,	fine	tune,	 
and	scale	up	the	performance	assessment	system	slowly,	particularly	if	there	are	
high	stakes	outcomes	such	as	linking	student	performance	to	graduation	and	 
promotion	or	to	teacher	evaluation.	District	and	school	leadership	can	build	 
support	and	sustainability	for	performance	assessments	through	embedding	them	
in	graduation	requirements,	building	performance	assessments	into	the	district’s	
formative	assessment	system,	and	developing	a	web-based	bank	of	validated	 
common	performance	tasks	that	schools	and	teachers	can	access.	Leaders	also	
support	the	work	by	cultivating	a	collaborative	school	culture	that	establishes	a	
comfortable	and	safe	environment	and	teacher	leadership	that	builds	buy-in	for	 
the	work.
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Self-Assessment Questions

The	following	self-assessment	questions	address	each	element	of	the	QPA	 
Framework	to	support	practitioners	in	evaluating	the	technical	quality	of	their	
performance	assessments.	If,	upon	review,	there	is	evidence	to	support	a	Yes,	the	
performance	assessment	likely	has	strong	technical	quality.	If	the	answer	to	any	
question	is	No,	QPA	provides	tools,	professional	development	modules,	and	 
coaching	to	support	schools	in	achieving	technical	quality.	Without	technical	
quality	there	will	be	no	guarantee	that	an	assessment	system	has	evaluated	student	
learning	fairly	and	completely.

Teachers	evaluate	student	work	samples
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Framework 
element

Self-Assessment Questions Answer

Quality 
Aligned  
Instruction

Are promotion and graduation requirements aligned to appropriate, 
agreed-upon standards that include 21st century skills? 

Are teaching and assessment practices for each course or classroom 
aligned to key standards? 

Is the content and cognitive complexity for each assessment aligned with 
established content and skills sequences and/or grade-level standards?

Do all students have adequate time to build upon prior learning and to 
both practice and master complex skills and content?

Quality  
Task  
Design

Do the assessments provide opportunities for students to demonstrate 
the standards through multiple modes and to exercise ownership and 
decision making in real-world settings?

Do rubrics that are used by teachers and students have clear criteria and 
descriptions of performance at each level?

For each common performance task, have teachers identified anchors of 
student work to provide examples of proficient work?

Has a team of teachers examined and revised the common tasks and 
rubrics using student work?

Quality  
Data  
Analysis

Do assessments provide the information about mastery of standards/
content for which they were designed? 

Have a sufficient number of common performance assessments been 
validated to make promotion and graduation decisions?

Is there a process for collecting scoring data and auditing the scoring 
process to ensure scores are consistent across administrations and raters? 

Is there professional development for scorers that uses scoring  
guidelines and anchor student work samples?

Is there a systematic process for teams of teachers, other faculty, and 
leaders to analyze scoring data for student subgroups and to use  
performance assessment data to inform curriculum planning, instruction, 
and assessment?

Teacher 
Learning in 
Professional 
Communities 
of Practice

Are there opportunities to cooperate across departments and grade lev-
els to share best practice and create vertical and horizontal coherence?

Is the emphasis of our teams on looking at student work with defined 
protocols and harnessing the results of these discussions to take steps to 
improve learning, teaching, and assessment?

Is the focus on creating professional communities of practice that work 
collaboratively to implement performance assessment?

Are teachers demonstrating respect and improving the quality of 
teacher discourse with structured dialogues using protocols?

Leadership 
and Policy 
Support

Do school and district leaders cultivate assessment literacy among  
themselves and faculty by designing professional development in  
communities of practice that gives teachers what they need to  
implement performance assessment?

Does shared decision making keep teachers invested in the process?

Are school and district leaders building the support of stakeholders by 
making public a detailed record of assessment policies?

  




