
CES Benchmarks Reflection and Self-Assessment Tool 

 

The Benchmarks serve an important function as a tool for reflective and self-assessment. This 

tool is intended to support focused reflection, to identify strengths and weaknesses, and to guide 

the work. 

 

The tool provided here is divided into two parts.  The first part asks that you reflect on your 

practices-- Where do we see this in our/my practice? Where do we see potential to improve 

this practice? What challenges do you face? Then, based upon these reflections, it asks you to 

choose up to 3 priority areas on which to focus.  The purpose to prioritizing is to decide which 

practice to focus on in order to improve practice with the highest leverage to create a more 

equitable classroom and school.   

 

If you are working together as a school community to use these benchmarks to focus your 

priorities, you might use the following process: 

1. Decide which practice to focus on in order to improve practice with the highest leverage to 

create a more equitable school.   

a. Examine the rankings and discuss if there are ratings that are surprising or unexpected. 

b. What is most important in terms of creating a more equitable school?  Post the 

benchmarks descriptors around the room and have people stand by the area they find most 

important, or have people posts dots on the wall next to the area they think is most important.  

Then have each small group discuss amongst themselves and then share with the larger group 

why they believe this is the highest leverage area.  Each group shares – people can ask question, 

then after each group shares and give the community a chance to change groups. 

c. Have a large group discussion that enables your school to choose two areas to work on. 

 

The second part of this document helps you to plan to address this priority area.  It guides you 

through a modified cycle of inquiry, from stating a problem, determining the most likely 

solution, creating a plan, and learning from your actions. 



 



 
       

 

Habits of Mind and Heart 
(HOMH) 

CES Common Principles 
� Using one’s mind well 
� Emphasize depth over breadth: 
less is more 

� A tone of decency and trust 

The school should focus on helping young people learn to use their minds well. Habits of mind and heart are ways that a school 
can articulate the thinking and emotional dispositions that students need, allowing it to focus its resources. Consequently, schools 
should not be “comprehensive” if such a claim is made at the expense of the school’s central intellectual purpose. Habits of mind 
are a set of thinking dispositions that help people develop their critical and creative thinking skills. They are the characteristics of 
what intelligent people do about problems whose resolution is not immediately apparent. That is, these are the mental habits 
individuals can develop to render their thinking and learning more self-regulated. The habits of mind are not designed to be 
thinking tools, rather they are designed to be dispositions adopted when using a thinking tool. Habits of heart are a collection of 
emotional dispositions designed to help people develop their social-emotional intelligence. Habits of heart help people care for, 
identify with, and honor others, and respect the emotions and rights of others and how they see the world. The phrase also 
describes an ability, capacity, or skill to perceive, assess, and manage one’s own emotions and those of other individuals and 
groups. 

Transforming descriptors 
Where do we see this in 

our/my practice? 

 

Where do we see potential to 

improve this practice? What 

challenges do you face? 

Priority (mark 

your top 3 

priorities) 

 
Students intentionally frame their work 
and projects with and can articulate the benefits 
of shaping their work with HOMH. 
 

   

 
Student work and discussions (formal and 
informal) reflect an understanding of HOMH and 
provide specific examples of how a focus on 
HOMH has supported academic achievement 
and personal growth. 
 

   



 

Transforming descriptors 
Where do we see this in 

our/my practice? 

Where do we see potential to 

improve this practice? What 

challenges do you face? 

Priority (mark 

your top 3 

priorities) 

 
Student and teacher problem solving reflects 
HOMH, and both transparently use HOMH 
language in discussion. 
 

   

 
Teacher planning consistently reflects 
HOMH components—for units and individual 
lessons. Rubrics for summative assessments use 
the HOMH as a framework to track student 
learning and analytical skill development. 
 

   

 
Assignments consistently give students 
experience with practicing or applying an 
individual habit or a combination of habits. 
 

   

 
Evidence of HOMH is reflected in displayed 
student work and footprints around the building. 
 

   



 

 

 

Habits of Mind and Heart 
(HOMH) 

CES Common Principles 
� Using one’s mind well 
� Emphasize depth over breadth: 
less is more 

� A tone of decency and trust 

The school should focus on helping young people learn to use their minds well. HOMH are ways that a school can articulate the thinking and 
emotional dispositions that students need, allowing it to focus its resources. Consequently, schools should not be “comprehensive” if such a 
claim is made at the expense of the school’s central intellectual purpose. Habits of mind are a set of thinking dispositions that help people 
develop their critical and creative thinking skills. They are the characteristics of what intelligent people do about problems whose resolution is 
not immediately apparent. That is, these are the mental habits individuals can develop to render their thinking and learning more self-
regulated. The habits of mind are not designed to be thinking tools, rather they are designed to be dispositions adopted when using a thinking 
tool. Habits of heart are a collection of emotional dispositions designed to help people develop their social-emotional intelligence. Habits of 
heart help people care for, identify with, and honor others, and respect the emotions and rights of others and how they see the world. The 
phrase also describes an ability, capacity, or skill to perceive, assess, and manage one’s own emotions and those of other individuals and 
groups. 

Priority Area 
Description (rewrite from previous page): 
 
 

Write a Problem Statement 
Define a problem statement that identifies patterns in student achievement, skill gaps, and links them to related gaps in teacher practice and/or 

school practice(s). State the problem in the form of a question. Stating the problem clearly as a question focuses efforts on generating 

hypotheses and searching for causes. 

 
 
 
 

What is the likely cause to this problem? 
Brainstorm hypotheses. Why does the problem exist? Generate a number of different hypotheses.  

Prioritize, test, and confirm hypotheses. Which hypotheses seem most plausible? Test each hypothesis to see which ones appear to be 

accurate explanations for why the challenge area exists. For each hypothesis, look for concrete evidence or data that is the source of the 

challenge problem (such as focus groups, alumni interviews, relevant quantitative data, etc). 

 
 
 



 

What is the most likely solution to this problem? 
What is the most likely cause to this problem statement that, if addressed, would be most likely to create equitable outcomes for your students? 

The solutions should clearly address the challenge area and the causes of the problem. 

 
 
 
 
 

How will you build your capacity to implement this solution? 
What skills do you need to develop to effectively help you implement your solution?  Who can help you?  What resources do you need?  What 

is your timeline? 

 
 
 
 
 

What do you need to do to implement this solution? 
The action plan should be based on the solution(s) and available resources. Identify the goals of the action plan, an implementation 

strategy to solve the problem based on the solution(s), and guidelines for evaluating the plan. A detailed plan of action should include 

timelines, person(s) responsible, and resources needed. Do you have the capacity to implement your plan?   

 
 
 
 
 

Implications and Learnings 
What did you learn from this process?  What did you learn from implementing your plan?  Problems often stand on the intersection with other 

problems ad can be impacted by other forces and dynamics in the school community and culture.  How might you evaluate the impact of your 

work?  How did it impact your practice? 

 
 
 
 
 
 
 
 


