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In order to address the special needs of the Host Teacher and to make the observers experience rich and 

meaningful, we recommend having all participants engage in a pre- and post-observation discussion.  This 

tool, adapted from PEBC, provides a guiding protocol for such deep conversations to occur. 

 

Pre-observation Protocol 

 

I. Welcome and Building Connections (5 minutes) 

• Teacher introductions 

• “What are you looking forward to today?” or “What do you hope to get out of our time 

together?” 

 

II. Purposes for classroom observations (3 minutes) 

Classroom observations offer a contextualized learning opportunity for every teacher. They provide 

support for teacher learning through observation, peer discourse, examination of student work and 

application of new practices. Several of the purposes are: 

• To analyze/study teaching strategies that correlate to student learning outcomes 

• To analyze student work as means of assessing student learning 

• To build our collective efficacy 

• To build our disposition as a researcher and classroom observer 

 

III. Overview from Teacher to be observed (10 minutes) 

• The Host Teacher provides participants with background on the course, including brief 

description of course outline, learning outcomes for students, and the core instructional 

practices he/she has been working on this year.   

• He/she will also discuss what student work will be examined to assess if students have reached 

the learning outcomes.  

• The Teacher states the focus of his/her inquiry related to the benchmark classroom practice(s). 

 

IV. Determine indicators (15 minutes) 

• Participants as a group brainstorm what this practice would look like and feel like in a 

classroom.  They identify evidence that would indicate presence or absence of the Benchmark 

Classroom Practice.   

• They decide what they will collect during the observation, e.g. student conversation, teacher 

talk, student conference, student actions, use of time, use of materials, use of space, etc.   

• In the observation, participants are encouraged to use the observation tool to note evidence, 

notes, and indicate the progress toward the transformational descriptors. 

  

V. Norms for observation: Being a Researcher in the Classroom (2 minutes) 

• This includes a discussion of the observers’ participation in the class.  For example, can 

observers sit or interact with students, and when; can they move around the room and when? 
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Post-observation Protocol 
 

I. Reflection and written synthesize of observation data (2 minutes) 

Classroom Observers review their notes and record their thinking about what they saw and what 

they heard during the observation. 

 

II. Share observational data (10 minutes) (Teacher Moves and Evidence of Student Learning) 

In several whip arounds, participants share their findings, using the following prompts: “I 

saw/noticed…” and “I heard…” Responses should be free of opinion or suggestion. 

 

III. Focus on student work (40-45 minutes) 

Round 1: Looking at student work. The Host Teacher provides participants samples of student 

work that he/she will be using to assess student learning during the observed lesson and to plan for 

next instructional steps.  The participants take a few moments to analyze the work.  Next, on sticky 

notes, participants record the strengths, gaps and surprises that came to mind as they analyzed the 

work.  These notes are placed directly on the work for the Host Teacher to review. 

Round 2:  Reflecting on student work. Observers take a moment to reflect on what they noticed in 

the student work and may choose to answer the following questions in their notebooks:  What did 

looking at this body of student work make me think?  What questions did this activity raise for me? 

If I were the teacher, what might my next steps be?  Meanwhile, the Host Teacher is reviewing 

participant feedback placed on sticky notes. 

Round 3:  Implications for instructional next steps. After taking into consideration participants’ 

observations of student work and their “noticings” from the observation, the Lab Host will answer, 

“What does this feedback make me think?”, “What might implications for my teaching practice 

be?”, and “What else do I need to know?” 

 

IV. Questions and Answers (10-15 minutes) (Thoughts and Wonderings) 

At this point, participants can respond to the student work and/or share their thoughts/wonderings. 

The following conversation prompts are encouraged in the discussion. 

 

 

 

 

 

 

 

 

 

 

 

V. Identification of practices that promote student learning (5 minutes) 

Participants will identify what practices each individual will take away and try in their instructional 

practice.   

 

VI. Reflection upon the observation process (2 minutes) 

1) How has this peer observation helped increase our knowledge about student learning and core 

instructional practices? 

2) How might this learning experience (the pre-observation, observation, and the post-observation) 

be improve? 

Prompts for Conversation: 

“This makes me think…” 

“Now, I am wondering…” 

“Now, I realize…” 

“I want to know more about…” 

“I am confused about…” 

“If____, then____...” 

“Hmmm…I will think more about ____, and make_____adjustments.” 

“Could you tell me more about ______finding or _____query?” 

“I want to know more about_____. Does anyone have any ideas or suggestions?” 

“Say more? Say why?” 



 

            

Habits of Mind and Heart 
(HOMH) 

CES Common Principles 
� Using one’s mind well 
� Emphasize depth over breadth: 
less is more 

� A tone of decency and trust 

The school should focus on helping young people learn to use their minds well. Habits of mind and heart are ways that a school 
can articulate the thinking and emotional dispositions that students need, allowing it to focus its resources. Consequently, schools 
should not be “comprehensive” if such a claim is made at the expense of the school’s central intellectual purpose. Habits of mind 
are a set of thinking dispositions that help people develop their critical and creative thinking skills. They are the characteristics of 
what intelligent people do about problems whose resolution is not immediately apparent. That is, these are the mental habits 
individuals can develop to render their thinking and learning more self-regulated. The habits of mind are not designed to be 
thinking tools, rather they are designed to be dispositions adopted when using a thinking tool. Habits of heart are a collection of 
emotional dispositions designed to help people develop their social-emotional intelligence. Habits of heart help people care for, 
identify with, and honor others, and respect the emotions and rights of others and how they see the world. The phrase also 
describes an ability, capacity, or skill to perceive, assess, and manage one’s own emotions and those of other individuals and 
groups. 

SCHOOL VISIT/CLASSROOM OBSERVATION TOOL 
Date:                                           Class Observed: 
Transforming: Student thinking and work reflects HOMH. 
Developing: Teacher work reflects a focus on embedding HOMH into student work. 
Early: Planning has extended from leadership to teachers. 

TRANSFORMING DESCRIPTOR PROGRESS EVIDENCE NOTES 
 
Students intentionally frame their work and 
projects with and can articulate the benefits of 
shaping their work with HOMH. 
 

���� Transforming 

���� Developing  

���� Early 

  

 
Student work and discussions (formal and informal) 
reflect an understanding of HOMH and provide 
specific examples of how a focus on HOMH has 
supported academic achievement and personal 
growth. 
 

���� Transforming 

���� Developing  

���� Early 
 

  



 

TRANSFORMING DESCRIPTOR PROGRESS EVIDENCE NOTES 
 
Student and teacher problem solving reflects 
HOMH, and both transparently use HOMH language 
in discussion. 
 

���� Transforming 

���� Developing  

���� Early 

  

 
Teacher planning consistently reflects HOMH 
components—for units and individual lessons. 
Rubrics for summative assessments use the HOMH as 
a framework to track student learning and analytical 
skill development. 
 

���� Transforming 

���� Developing  

���� Early 
 

  

 
Assignments consistently give students 
experience with practicing or applying an 
individual habit or a combination of habits. 
 

���� Transforming 

���� Developing  

���� Early 

  

 
Evidence of HOMH is reflected in displayed student 
work and footprints around the building. 

���� Transforming 

���� Developing  

���� Early 

  

 


