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Example of a Holistic Rubric for a Math Portfolio (Table 1.1)

Criterion Indicator Rating Rationale

Coverage/

Organization

1A: Covers the 
Right Content

3 • The rubric covers (1) the need to have a variety of work in a portfolio (to get an adequate picture of student 
performance overall), (2) work that illustrates the learning target of interest (in this case mathematics knowledge 
and thinking), and (3) evidence of reflection on that work (why the work was selected). These are important 
dimensions of a portfolio.

• Users might want to include portfolio organization.

• The self-reflection descriptor is, “the student can describe why the pieces of work were selected.” Might the 
rubric benefit from a more in-depth definition of student self-reflection: good reasons and explanations, considers 
content as well as process, discussion refers to criteria, looks at both strengths and weaknesses, synthesis across 
work, and accurately infers next steps?

• This rubric is targeted at achievement status portfolios covering mathematical thinking, not growth or celebration 
portfolios for any other learning target. That’s all right if it is the teacher’s intent, but the rubric doesn’t define the 
domain of portfolios.

• The first descriptor specifies characteristics of a good portfolio, but it is not clear how it relates to the learning 
target: mathematics knowledge and thinking. Therefore, a portfolio “score” might not be appropriate for a 
mathematics grade. 

1B: Criteria Are 
Well Organized

3 • This rubric is holistic, when an analytic rubric would better help students understand the various aspects of a good 
portfolio. But, it would be easy to divide the portfolio into criteria.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Four levels are enough to help students discern levels of quality.

Clarity

2A: Levels 
Defined Well

1 • Clarity is the weakness in this rubric. Levels are only distinguished by such words as “correct math” versus “mostly 
correctly math.” “Variety of topics and activities” is the same in levels 3 and 4.

• Students are to describe why work was selected. Will any explanation be OK, or are some explanations better 
than others? 

• We might not want to label the low level OK.

2B: Levels Parallel 4 • Levels are parallel except for “variety” at Level 1.
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Criteria for Judging the Whole Portfolio (Appendix C, Sampler 20)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

4 • This rubric is targeted at growth portfolios, not at achievement status or celebration portfolios. This is all right if 
it is the teacher’s intent, but the rubric does not cover everything of importance in a portfolio. The title is a little 
misleading.

• The criterion Change Over Time is important for a growth portfolio.

• The content mostly has “ring of truth,” but Change Over Time might be modified a little. As it stands, the criterion 
at the Developing level focuses on the student having chosen content that demonstrates dramatic growth. What 
if the student experienced only small amounts of growth? Perhaps the Developing level criterion should be, “the 
sample shows some evidence of growth, but the reader must work to identify the growth.” Then at the Not Yet 
level, the phrase “noticeable growth has not occurred” could be deleted.

• Depending on the learning targets to be demonstrated by this portfolio, the criterion Evidence of Thinking may 
or may not apply. If it is a writing portfolio, student writing samples may not include solutions to problems or 
questions.

• Parts of this rubric specify characteristics of a good portfolio, but the ratings may not work as evidence of specific 
learning targets, in which case a score using this rubric would not be useful in figuring a subject-area grade. 
However, if you are looking for guidelines to give to students in assembling a portfolio, selecting from these criteria 
could work well.

1B: Criteria Are 
Well Organized

5 • The criteria make sense.

• Details are organized logically into criteria and descriptors do not overlap among criteria, with the possible 
exception of the reference to self-reflection (which has its own criterion) in Change over Time.

1C: Number 
of Levels Fits 
Targets and Uses

3 • Three levels might not be enough to differentiate important levels of student work.

Clarity

2A: Levels 
Defined Well

4 • The rubric relies on descriptive detail. There are only a few instances of vague comparative words, such as 
“thoughtful consideration of personal strengths” at the Strong level of Self-Reflection, and “superficial analysis of 
strengths” at the Developing level.

2B: Levels Parallel 5 • Levels are strictly parallel.
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6 + 1 TraitTM Writing Assessment Scoring Guide (Appendix C, Sampler 3)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

5 • The content of the rubric represents the best thinking in the field about what constitutes good writing.

• The content aligns with content standards.

• The content has the “ring of truth.”

1B: Criteria Are 
Well Organized

4 • The rubric is divided into easily understandable criteria and the number of criteria reflect the complexity of the 
learning target.

• Details that go together are placed together in the same criterion.

• The relative emphasis among criteria is reasonable.

• Research on this rubric shows that the criteria may not all be strictly independent. For example, Ideas and 
Organization tend to influence each other. Likewise for Voice and Word Choice. However, they can be taught and 
evaluated separately in an assessment for learning context.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Five levels are sufficient to show student progress, but not so many that it is impossible to discern differences.

Clarity

2A: Levels 
Defined

5 • Each level is defined with indicators and descriptors.

• There is no hint of vague comparison words.

• There are student-friendly versions and a Spanish translation of the rubric.

• Research studies have shown that raters can achieve a high level of agreement on scores.

• Wording is descriptive, not evaluative.

2B: Levels Parallel 5 • Levels are strictly parallel. Descriptors are lined up across levels so that the user knows which descriptors relate to 
which important feature.
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Job Application Letter Scoring Guide (Figure 2.2)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

3 • This rubric seems to include many features of a good job application letter.

• It does not quite have the “ring of truth.” Do features 15–20 cover the only possible content that such a letter 
should have? Should there be more about organization or the tone of the letter?

• Are these the only good ways to begin a job application letter : “Opens with a strong, positive statement about the 
applicant or his qualifications,” or “Opens with a statement naming a person known by the addressee . . . ”? While 
it might be true that the teacher is teaching the students two effective openings, these statements should not be 
taken as the only acceptable introductions.

1B: Criteria Are 
Well Organized

2 • The criteria seem out of balance; students would get many more points for format than for content.

• 28 features seem like a lot to rate. The features might profitably be divided up into four criteria: Content/

Organization, Tone/Word Choice, Sentences/Conventions, and Format/Presentation.

1C: Number 
of Levels Fits 
Targets and Uses

2 • Three levels is too many for most of the features. Many of the features to be judged are either present or 
absent—a checklist would work better.

• Some features might profitably be represented by more than three levels. For example, “Opens with a strong, 
positive statement . . .”

Clarity

2A: Levels 
Defined Well

2 • It is clear what is meant by most statements. A few are vague: What does a “strong, positive statement” look like?

• The three levels are not defined at all. A user would have to create descriptors for the lower two levels. The levels 
also do not have labels; there are just three columns of blanks.

2B: Levels Parallel ?? • It is hard to know how to judge whether levels are parallel. On one hand, the very same thing is rated at each level. 
On the other, the features listed are worded to represent the highest level; no other level is defined at all. Does 
this make them strictly parallel or impossible to judge?
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Mathematical Problem Solving: A Three-Trait Model, Adult Version (Appendix C, Sampler 8)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

5 • This rubric covers three important strands in the NCTM standards: conceptual understanding, problem solving, and 
communication. It does not cover two others: reasoning and making connections. So, if the three strands covered 
are those in which you are interested, this covers the right content.

• The three criteria represent the best thinking in the field, relate directly to content standards, and have the “ring of 
truth.”

1B: Criteria Are 
Well Organized

5 • The rubric is divided into three easily understandable criteria that reflect the complexity of the target being 
assessed.

• Details that go together are placed together.

• The relative emphasis is acceptable.

• The criteria are independent except when the problem-solving strategy (rated in Problem Solving) is to choose 
the appropriate math operations (rated in Concepts and Procedures), in which case the same feature would be 
evaluated in both criteria.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Five levels are enough to discern differences and track progress, but not so many that you cannot distinguish 
among them.

Clarity

2A: Levels 
Defined Well

4 • Most language is descriptive. Mathematical Concepts and Procedures has vague comparative language. What is 
the difference between “understands mathematical concepts and related procedures” and “partially understands 
mathematical concepts and related procedures”?

• There are student-friendly versions.

2B: Levels Parallel 4 • The levels are mostly parallel, but there is at least one gap. For example, there is no entry for “pictures” at level 3 
of Problem Solving. It would help to have descriptors lined up across levels.
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General Science Rubric (Appendix C, Sampler 16)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

5 • The rubric seems to be a match for science experiment learning targets commonly emphasized.

• The content has the “ring of truth.” It makes sense to focus on these features.

1B: Criteria Are 
Well Organized

5 • The rubric is divided into easily understandable criteria that reflect the complexity of the learning target.

• Details that go together are placed together.

• The relative emphasis on the various components of quality is reasonable.

• The criteria are independent.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Four levels are probably sufficient to discern differences in quality and to provide feedback to students on 
strengths and weaknesses.

Clarity

2A: Levels 
Defined Well

2 • The rubric relies to a great extent on vague quantitative words to differentiate levels: “accurately and proficiently 
used all appropriate tools and technologies” compared with “effectively used some appropriate tools and 
technologies“; or “appropriately used scientific terminology” compared with “precisely and appropriately used 
scientific terminology.”

• Some descriptors are almost exactly the same between levels: “recorded all data” under Strategies for the 
Practitioner level is stated as “gathered and recorded data” at the Expert level.

2B: Levels Parallel 4 • The levels are mostly parallel, but it would help if descriptors related to the same idea were lined up across levels. 
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Middle School Oral Presentation (Table 2.1)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

3 • Organization and Delivery are represented on many good rubrics for an oral presentation. However, certain aspects 
of delivery are not included here—enunciation, pace, and fluency.

• Two other criteria required for effective oral presentations are missing: the content of the presentation and 
language use. This is not a problem if the specific learning targets taught at this point relate only to organization 
and delivery. However, we would not use this rubric as it stands if it were intended to represent all components of 
an effective oral presentation. 

1B: Criteria Are 
Well Organized

3 • The content of this rubric is appropriately divided into important dimensions—organization and delivery.

• The use of visual aids is represented in both criteria.

• It might be useful if all descriptors about visual aids were placed in a separate criterion.

• The descriptor “is able to answer audience’s questions” in Organization, although following logically after 
the conclusion of a talk, doesn’t belong in this criterion. It might be better placed in a criterion for content 
understanding.

1C: Number 
of Levels Fits 
Targets and Uses

3 • Three levels may not be enough to usefully distinguish levels of performance or to track student progress. The 
rubric might easily be converted to five levels, but there is no indication of how to do so.

Clarity

2A: Levels 
Defined Well

5 • There is a good amount of descriptive detail. For example, the first descriptor in the criterion of Organization at 
each level is “introduction sets up topic,” “recognizable introduction; may not catch audience interest,” and “no 
discernable introduction.” 

2B: Levels Parallel 4 • The levels are fairly parallel. There is nothing about answering the audience’s questions at the lower two levels; 
mention of how well all parts of the presentation relate to the topic is missing at the middle level. 
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Rubric for Oregon Trail (Figure 2.3)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

1 • We cannot determine what the learning targets are; task and rubric do not align. If students are to demonstrate 
understanding of travel on the Oregon Trail, the rubric does not fit; it only emphasizes the appearance of the map 
and the number of diary entries.

• Many important things are left out, for example, understanding of the problems of the journey and accuracy of 
information.

1B: Criteria Are 
Well Organized

?? • When content is weak, it is difficult to judge criteria organization. If the three criteria listed are indeed the 
important ones, then the rubric would be organized acceptably.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Four levels are sufficient to discern differences without so many that you cannot distinguish among them.

Clarity

2A: Levels 
Defined Well

1 • Comparisons use vague words. How can you differentiate between “map is colorful” and “map has colors,” or 
between “very easy to read” and “readable”?

• Is the number of entries a valid guide to diary quality?

2B: Levels Parallel 3 • Levels are parallel in some places and not parallel in others. For example, there is nothing on effort at levels Fair 
and Poor, and no detail on readability at levels Good and Fair. This is a moot point, however, when the content of 
the rubric does not match the learning targets to be assessed. Fixing the parallelism problems will not make this a 
better rubric for the task.
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Weak Writing Rubric (Table 2.2)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

1 • Almost everything important to strong writing is left out. This rubric includes only fluency, accuracy, and spelling. 
What about content, organization, voice, and word choice? If the author intended to focus only on a portion of a 
longer writing rubric, then the content coverage would be less weak.

1B: Criteria Are 
Well Organized

1 • For classroom use, this rubric desperately needs a separate rating for each criterion. Its content covers distinctly 
different dimensions of quality; combining them for a holistic score does not provide diagnostic information or 
descriptive feedback.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Four levels can work to distinguish among samples of writing and are enough to show increments of student 
progress.

Clarity

2A: Levels 
Defined Well

1 • This rubric is unclear. What do “articulation,” “accuracy,” “fluency,” and “completion” mean, exactly?

• Levels are differentiated by only the most vague comparison words. What is the difference, for example, between 
“the writing is fluent” and “good fluency”?

2B: Levels Parallel 1 • The levels are not parallel—different qualities are represented at different levels:
 –Level 4 = fluency, accuracy
 –Level 3 = spelling, ar ticulation
 –Level 2 = fluency, ar ticulation, completion
 –Level 1 = difficult to understand, completion
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General Conceptual Understanding Rubric (Appendix C, Sampler 22)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

3 • This rubric includes many references to the extent to which a student understands a body of knowledge.

• What is this rubric intending to measure? There appears to be more than just conceptual understanding; for 
example “a relevant focus sustained throughout the work” and “concise explanations that are to the point” imply 
that there is also an aspect of communication to be evaluated. 

1B: Criteria Are 
Well Organized

3 • There is an awful lot going on in this rubric. It would be helpful to organize it into several criteria: Accuracy of 

Knowledge (terminology, accuracy of information, correct use of examples and counter examples), Explanation 

and Support (precise selection of information required to make a point, key concepts identified and addressed), 
and Communication (a relevant focus sustained throughout the work, relevant use of a diagram, and concise 
explanations that are to the point).

• It might be useful to have more than a single criterion, it would be relatively easy to divide the descriptors among 
them.

1C: Number 
of Levels Fits 
Targets and Uses

3 • Three levels might be too few to show student progress.

Clarity

2A: Levels 
Defined Well

3 • There is some descriptive detail: “correct and precise use of terminology,” “even though a general point is made, 
the student hasn’t fine tuned the topic,” and “some parts of the work seem repetitive.” However, there are also 
some vague comparative words used: “relevant use of a diagram or graph” and “some . . . graphics are appropriate, 
some aren’t.”

2B: Levels Parallel 3 • Only about half the descriptors that clearly relate to the same feature are present at all levels. But, it might be true 
that there are different indicators of understanding at different levels. It would help if descriptors were lined up 
across levels.
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Book Report Rubric (Table 2.3)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

1 • What learning targets is the book report intended to assess? The rubric emphasizes format, completion, 
comprehension, and writing conventions. Do these represent valued learning targets in reading/literature? E.g., what 
is the purpose of writing a book report?

• The second point under Exceeds Standard specifies a length of two pages. Thoroughly describing the main 
characters, clearly identifying the setting, completely summarizing the plot, and stating your opinion of the book 
may not fit in two pages, especially if it is a long book.

• Does formatting belong in the mix? It is not a reading comprehension learning target; if it is to be evaluated, it 
should be a separate criterion and should be assessed as a writing learning target.

• Several of the descriptors appear to relate only to ability to follow directions.

1B: Criteria Are 
Well Organized

2 • Although the rubric includes some features of importance (literary elements), it is out of balance; there is too 
much emphasis on conventions and format and too little on reading comprehension.

• 15 features seem like a lot to rate. This rubric screams out for being organized into criteria with similar features 
grouped together, such as under the following criteria:

 –Understanding Literary Elements; for example, characters, plot, setting 
 –Conventions; for example, spelling, punctuation, grammar
 –Interpretation and Evaluation

• If the total score appears in the gradebook under reading, the meaning of that score will not be clear because it 
includes formatting, writing conventions, and direction following, as well as comprehension.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Four levels are probably enough to distinguish differences in performance while still having enough levels to show 
progress.

Clarity

2A: Levels 
Defined Well

1 • Many terms are undefined. What is the difference, for example, between “conclusion clearly states your opinion 
about the book” and “conclusion states your opinion about the book,” or between “insightful understanding” and 
“adequate understanding”?

• There are lots of counts that stand in for quality. For example, the timeline “includes 10 or more important events.” 
Does quantity indicate quality in these cases?

2B: Levels Parallel 4 • Although it is sometimes difficult to track descriptors across levels, they do appear to line up pretty well.
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Research Paper Rubric (Appendix C, Sampler 25)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

5 • The three criteria—Communication, Critical Thinking, and Content—are important features of research reports.

• If these targets match the course goals, then the content coverage can be considered to be strong.

1B: Criteria Are 
Well Organized

5 • The descriptors are well organized into criteria that make sense.

• Details go where they are placed and do not overlap between criteria.

• The relative emphasis is appropriate.

1C: Number 
of Levels Fits 
Targets and Uses

3 • Three levels may not be enough to distinguish levels of quality.

Clarity

2A: Levels 
Defined Well

4 • There is a good deal of descriptive detail, but occasionally, extra definition could be useful. For example, “voice,” 
“style,” “logical analysis,” and “clear understanding” could use clarification.

2B: Levels Parallel 5 • Levels are strictly parallel.
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Seminar Discussion Rubric (Appendix C, Sampler 21)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

4 • The content covers much of what is important in a seminar discussion when the learning target is similar 
to “students can extend and refine ideas through discussion with their peers.” Some features of ability to 
communicate (use of language appropriate for the group, etc.) may be important to this learning target, but the 
current rubric may go too far in including grammar and sentence structure.

• The content generally has the “ring of truth,” but the implicit criteria may need a little more thought.

1B: Criteria Are 
Well Organized

2 • This rubric needs to be organized better by combining like features into criteria. Two possible criteria stand out: 
 – Quality of Thought/Interpretation of Ideas: “makes connections . . .”; “uses sufficient evidence . . .”; and “insightful.”
 – Responses to Others’ Ideas: “challenges to others’ ideas are elaborated with reasoned evidence”; “responds to 

challenges . . .”; “comments reflect examination of other students’ contributions”; and “builds on thoughts of others.”

 Two other criteria might be added, depending on the circumstances or learning targets to be addressed:
 – Discussion Etiquette: “maintains engagement”; “speaks directly to other students . . .”
 – Language Use: This would include using language structures that others understand, being concise, and using 

terminology correctly.

• Additional descriptors in the rubric would help in dividing up content into criteria.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Four levels are probably sufficient to discern differences in student performance.

Clarity

2A: Levels 
Defined Well

3 • Levels are defined with descriptive detail.

• There are some vague differentiations: “uses sufficient evidence from the text to support interpretations and 
assertions,” compared with “supports interpretations with evidence from the text.”

• Some descriptors are exactly the same between levels. For example, “responds to challenges and questions . . .” and 
“speaks directly to other students . . .” are the same in the top two levels. However, that particular feature may hold 
constant between the two levels.

• No levels are based on counts.

• The label dysfunctional is unnecessarily harsh and judgmental—it should be changed.

2B: Levels Parallel 3 • It is difficult to determine how levels match up without retyping the rubric. Such an operation shows that the 
rubric is approximately half parallel. We can see that a number of features represented at one level are missing at 
another : “Asks open-ended questions” is only found on the higher levels. The lower levels include sporadic or no 
references to responding to challenges, directing questions to other students, or level of engagement in the activity.
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Rubric for Presentations (Figure 2.4)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

2 • The rubric mentions some important features of an oral presentation—knowledge, materials, presentation, 
preparation, and choosing a challenging task. But, it leaves out many features—most aspects of delivery (eye 
contact, use of language, demeanor), organization, and content of the presentation (choosing information of 
relevance to the audience, accuracy of information). If the instruction had focused on just these aspects of oral 
presentations, the content would be more acceptable. We would not use the content of this rubric as it stands if it 
were intended to represent all components of an effective oral presentation.

1B: Criteria Are 
Well Organized

1 • The criteria are not organized at all. An analytic rubric would better serve the students.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Five levels are enough to distinguish differences in performance but not so many that you cannot distinguish among 
them.

Clarity

2A: Levels 
Defined Well

1 • Only vague comparative words are used. For example, what is the difference between “uses a diagram unrelated to 
the topic” at the Failing level and “diagram is weak” at the Mediocre level?

• The level labels Failing and Mediocre have an unnecessarily negative tone. Students may interpret these as personal 
criticism instead of as evaluation of the work.

2B: Levels Parallel 1 • No feature is present at all levels. It is hard to infer how some features line up across levels.
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General Understanding Rubric (Table 2.4)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

2 • Much of the content represents aspects of understanding, but there are other important aspects not included—
see the General Conceptual Understanding Rubric in Appendix C.

• What is this rubric intending to measure? There appears to be more than just conceptual understanding; for 
example “organized somewhat around big ideas . . .” It is hard to determine what learning target(s) the rubric is 
intended to assess. 

1B: Criteria Are 
Well Organized

2 • The rubric appears to have three criteria: Depth of Understanding, Support (“developed fully, with specific facts or 
examples”), and Organization (“demonstrates a logical and coherent plan of organization”). An analytic rubric would 
be better suited to this content.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Four levels are enough to discern differences in performance but not so many that you cannot distinguish among 
them.

Clarity

2A: Levels 
Defined Well

2 • Although there is an attempt to define levels, the differences tend to rely on vague descriptive words. What is the 
difference, for example, between “in-depth knowledge” and “knowledge,” or between “depth of understanding” and 
“good understanding”?

2B: Levels Parallel 3 • The levels are not parallel. For example, where is “uses all terms correctly” at level 3? It would help to have the 
descriptors at each level lined up so that you can see which relate to each other. 
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Technical Writing Rubric (Appendix C, Sampler 24)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

5 • The rubric represents sound thinking in the field about the features of strong technical writing.

• The rubric has the “ring of truth.” It does sound like what you want to see in technical writing.

1B: Criteria Are 
Well Organized

5 • The rubric is divided into easily understandable criteria. These criteria reflect the complexity of the learning target.

• Details that go together are placed together.

• Relative emphasis is reasonable.

• No feature is redundantly represented in more than a single criterion.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Five levels are sufficient to show student progress while still enabling users to discern differences.

Clarity

2A: Levels 
Defined Well

4 • The rubric is mostly descriptive, but has a few vague comparison words: “the facts or claims are thoroughly 
substantiated” at level 5 of Trait 1 compared with “. . . generally unsubstantiated” at level 1.

• Wording is descriptive, not evaluative.

2B: Levels Parallel 5 • The levels are parallel. It would help if descriptors were lined up across levels, so that it is clear which descriptors 
are intended to cover the same feature.
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Teaming Rubric (Appendix C, Sampler 26)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

5 • This rubric appears to cover everything of importance for its context. It is based on reviewing the literature on 
teaming.

• Teaming is an important aspect of what is taught to these engineering students. Either (1) teaming skills are targets, 
or (2) teaming is the best way for students to hit learning targets.

• The content has the “ring of truth.”

1B: Criteria Are 
Well Organized

4 • It is not clear that the criteria (here called traits) are independent. Is there overlap between 1 and 2? Between 1 
and 3?

1C: Number 
of Levels Fits 
Targets and Uses

5 • Five levels are sufficient to discern differences in performance while still being useful to track progress.

Clarity

2A: Levels 
Defined Well

3 • There is lots of descriptive language, but some terms may need clarifying, such as “forward-focused evaluation,” and 
“elevating goals.”

• In a few instances the differences among levels are not clear : in Trait 2, level 5 “the team embraces and takes on 
increasingly challenging tasks,” compared with level 3, “the team accepts increasingly challenging tasks as part of 
their duty as a team.” 

2B: Levels Parallel 4 • Descriptors are mostly parallel among levels. There is no “leadership” at levels 1 and 2 in Trait 1.
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Scoring Guide for Science Journal (Figure 2.4)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

1 • We have to infer the targets from the rubric: neatness, spelling, completeness, and organization. These seem to 
leave many important things out, such as “chooses the best information to record,” or “draws sound conclusions.”

• It is difficult to tell what science learning the teacher wants to assess through the science journal.

• Why does the journal have to be in a duotang? Is the goal only to have it in a form that won’t fall apart? Isn’t this 
just direction following?

• “Creatively written” might not be represented in science content standards. Therefore, a grade for this aspect may 
not be relevant to science, at least as it is currently written.

1B: Criteria Are 
Well Organized

1 • The rubric needs to be analytic. There seem to be three criteria: Content of the entries, Organization of the 
entries, and Clarity of the entries. An analytic rubric would better assist students in determining the strengths and 
weaknesses in their work.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Four levels are enough to discern differences between student performances but not so many that you cannot 
distinguish among them.

Clarity

2A: Levels 
Defined Well

1 • Most ideas are fuzzy; for example, at the Expert level, what do “clearly explained,” “creatively written,” and “well 
organized” mean?

• Levels are differentiated by vague comparison words. What is the difference, for example, between “creatively 
written” and “clearly written”? They may not even represent the same idea.

2B: Levels Parallel 1 • The levels are not parallel. For example, organization appears only at the Novice and Expert levels, neatness is only 
at the Novice and Master levels, and conventions only at the Novice and Apprentice levels.
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Reading Developmental Continuum (Appendix C, Sampler 1)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

5 • There are different approaches to learning to read. One of them is represented by this developmental continuum. 
Therefore, if your approach to reading and your reading content standards match these three traits and their 
descriptors, this would be a good choice for you.

1B: Criteria Are 
Well Organized

5 • The content of this developmental continuum is divided into easily understandable criteria that represent the 
complexity of the learning target being covered.

• Details used to describe a criterion go together.

• The relative emphasis on the three criteria is reasonable.

• The criteria are independent.

1C: Number 
of Levels Fits 
Targets and Uses

5 • There are 12 levels on this developmental continuum. This is a reasonable number for the purposes: to track 
student progress continuously from grades K to 5.

Clarity

2A: Levels 
Defined Well

3 • This developmental continuum could use more descriptive detail. For example, on Skills/Strategies it would be 
useful to list specific sight words at different levels. The first descriptor on level B for Comprehension is “may tell a 
story from pictures.” Will any story work, or are there levels of complexity of such a story?

• Some features are repeated across levels. For example, “retelling a story in sequence” is present at both levels B 
and E. What features of the retelling are different between the two levels?

2B: Levels Parallel 5 • The levels are parallel in the criteria covered. Descriptors differ across levels because different levels are indicated 
by advancement in what a student can do.
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Oral Presentation Rubric (Appendix C, Sampler 5)

Criterion Indicator Rating Rationale

Coverage/ 

Organization

1A: Covers the 
Right Content

5 • The rubric covers what is important in an oral presentation.

• If the target is “students can deliver an effective oral presentation” then the rubric aligns.

• The content has the “ring of truth“; each part is essential to an effective presentation.

1B: Criteria Are 
Well Organized

5 • The rubric is divided into easily understandable criteria that are conceptually distinct.

• Descriptors are placed where they should go.

• The relative emphasis is right; each criterion can be considered as equally important.

1C: Number 
of Levels Fits 
Targets and Uses

5 • Five levels are enough to discern differences between student performances but not so many that you cannot 
distinguish among them.

Clarity

2A: Levels 
Defined Well

5 • Levels are defined with descriptive words and phrases.

• No level descriptors are based on counts.

• Language is descriptive of the performance and not evaluative of the student.

2B: Levels Parallel 5 • Levels are strictly parallel; all descriptors appear at all levels.


